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Abstract 
Analisis wacana bahasa, baik lisan maupun tulisan, terbukti sangat membantu dan menginspirasi dalam 
pengajaran linguistik dan bahasa Inggris. Analisis ini idealnya dapat diterapkan pada berbagai instruksi 
pengajaran bahasa; salah satunya adalah instruksi berbasis tugas. Instruksi berbasis tugas diyakini sebagai 
pendekatan komunikatif untuk pengajaran bahasa, menggunakan keberhasilan penyelesaian "tugas" 
komunikatif sebagai prinsip pengorganisasian utamanya. Studi ini secara umum mengkaji instruksi berbasis 
tugas melalui analisis wacana, peran guru sekolah kejuruan kelas X, tujuan pengajaran, dan kemampuan siswa. 
Melalui observasi kelas, analisis wacana, dan wawancara guru, penelitian ini menunjukkan pentingnya 
pembicaraan guru dalam melibatkan siswa dalam belajar bahasa dan tugas, tujuan menyeluruh dari instruksi 
berbasis tugas. Beberapa implikasi untuk pengajaran dalam program pengajaran berbasis tugas dan 
pengembangan profesional guru muncul dari penelitian ini. 
Kata Kunci: Wacana Lisan, Pengajaran Berbasis Tugas, Literasi, Pengajaran Bahasa. 

 

 

Abstrak 
Discourse analysis of language, spoken and written like, is proved to be very helpful and inspiring in linguistics 
and English language teaching. This analysis can be ideally applied to various language teaching instructions; 
one of is task-based instruction.Task-based instruction is believed as a communicative approach to language 
instruction, using the successful completion of communicative “tasks” as its primary organizing principle.This 
study generally examines task-based instruction through discourse analysis, the role of tenth grade of 
vocational school teachers, the goals of instruction, and the students’ proficiency. Through classroom 
observations, discourse analysis, and teacher interviews, this study shows the significance of teacher talk in 
engaging students in learning both language and task, an overarching goal of task-based instruction. Several 
implications for instruction in task-based instruction programs and the professional development of teachers 
emerge from this study. 
Kata Kunci: Spoken Discourse,Task-Based Instruction, Literacy, Language Teaching. 

 
INTRODUCTION 

Discourse analysis has now become trend in language teaching. Teachers can use discourse analysis 

not only as a research method for investigating their own teaching practices but also as a tool for studying 

interactions among language learners. Learners can benefit from using discourse analysis to explore what 

language is and how it is used to achieve communicative goals in different contexts. Thus discourse analysis 

can help to create a second language learning environment that more accurately reflects how language is used 
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and encourages learners toward their goal of proficiency in another language. 

 

In the case of method used to teach language, task-based instruction has come to color language 

teaching pedagogy. With the coming of the communicative language teaching approach in the early 1980s and 

much emphasis onlearners’ communicative abilities over the last two decades, the term task-based 

instructionor task-basedlanguage teaching cameinto prevalent use in the field of foreign language teaching in 

terms of developing process-oriented syllabi anddesigning communicative tasks to promote learners’ actual 

language use. Within the varying interpretations oftask-based instruction related to classroom practice, recent 

studies exhibit three recurrent features: task-based instruction is compatible with alearner-centered 

educational philosophy (Ellis, 2003; Nunan, 2005; Richards and Rodgers, 2001) it consists ofparticular 

components, such as goal, procedure, specific outcome (Murphy, 2003; Nunan, 2004; Skehan, 1998) 

itadvocates content-oriented meaningful activities rather than linguistic forms (Beglar and Hunt, 2002; Carless, 

2002; Littlewood, 2004). 

Although a substantial amount of professional literature argues for the potential benefits of task-

based instruction, limited research exists on how this type of instruction is actually appropriated, understood, 

and carried out by foreign language teachers. Foreign language teachers are often grounded in language 

teaching methodology and knowledge about language and cultures. However, when faced with a foreign 

language course that draws on the school’s academic curriculum as the vehicle of language instruction, 

teachers often lack the knowledge and the pedagogical approaches to support exploring academic subject 

matter.Some teachers may focus on academic content without providing explicit language instruction, 

hindering students’ abilities to fully develop the modes of communication.  

This study seeks to inform the literature on discourse analysis andtask-based instruction, show how 

teacher in one school district integrate or isolate language and task, and increase understanding of how 

classroom talk and tasks shape a task-based foreign language course. 

Related Literature 

Discourse Analysis 

Discourse analysis is “a particular way of talking about and understanding the world (or an aspect of the 

world)”(Jorgensen and Phillips, 2002). Stubbs (1983) defines discourse analysis as a field of research, which is 

concerned with (1) the use of language over the level of a sentence or utterance, (2) the interrelationship 

between language and society, and (3) the interactive properties of daily communication. Hoey (1991) also 

contributed his own understanding of discourse. He summarizes discourse as any stretch of spoken or written 

language, longer than one sentence, which is self-contained in a reasonable way. In brief, he concluded that 

there are spoken and written discourse. 

Iln thils study, Il focuseld on spokeln dilscoursel belcause l of thel ilmportancel to lelarnilng of telachelr–studelnt 

talk. Drawilng on thel work of (Eldward and Melrce lr, 1987),Gilbbons(2005)arguels that ilt ils through talk that 

knowleldge l ils constructeld and “ilt ils elsselntilally iln thel dilscoursel beltweleln telache lr and studelnts that elducatilon 

ils donel or faills to bel donel” (Eldward and Melrce lr, 1987:101). Thus, spokeln dilscoursel analysils ils a uselful tool to 

e lxamilne l how task-baseld ilnstructilon ils carrileld out by language l telache lrs iln the lilr momelnt-by-momelnt 

ilnte lractilons wilth stude lnts. Hall (1995) dilscusse ls the l silgnilfilcant rolel that telache lr dilscoursel plays iln the l 

classroom and arguels that telachelrs construct frame lworks of ilnte lractilvel practilcels that arel silgnilfilcant to 

le larnilng and provilde l mode lls of compeltelnt partilcilpatilon, ilncludilng the l use ls of approprilatel dilscursilvel 

structurels and othelr lilnguilstilc relsourcels associlate ld wilth the l practilce ls. Telachelrs also play an ilmportant rolel iln 

provildilng le larnelrs wilth multilple l opportuniltile ls to use l thelsel melans iln ways that hellp the lm to delvellop the l 
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compeltelncile ls nele lde ld for the lilr own succelssful partilcilpatilon(38). 

Task-Baseld Ilnstructilon 

Task-baseld ilnstructilon ils “a pile lcel of classroomwork that ilnvolvels lelarne lrs iln comprelhelndilng, 

manilpulatilng, producilngor ilntelractilng iln thel targelt language l whille l thelilr attelntilon ils focuseld onmobillilzilng 

thelilr grammatilcal knowleldge l iln ordelr to e lxprelss melanilng,and iln whilch the l ilnte lntilon ils to convely melanilng 

rathelr than to manilpulate l form” (Nunan, 2004:4). Task-baseld ilnstructilon ils dilffelre lnt from othelr morel 

tradiltilonal melthods of language l telachilng. Le lssons are l constructeld accordilng to thel language l relquilre ld to 

pe lrform spelcilfilc tasks rathe lr than accordilng to thel aspe lcts of languagel such as structurel and vocabulary. 

Brown (2000:50) vilelws task-baseld ilnstructilon as “a se lt of communilcatilvel task that arel dilre lctly lilnkeld to the l 

currilcular goals thely selrvel, thel purpose ls of whilch elxtelnd be lyond practilcel of language l for ilts own sakel”. Whillel 

Rilchards and Rodgelrs (2001:223) sele l thils ilnstructilon as “an approach baseld on thel use l of tasks as thel corel 

unilt of plannilng and ilnstructilon iln language l telachilng”. 

Krahnkel (1987)statels thel the lory of task-baseld ilnstructilon.  Hel asselrts “thel abillilty to usel a language l ils 

gailne ld through elxposurel to and partilcilpatilon iln usilng ilt, that elxpelrile lncel, not trailnilng, ils nelce lssary”(59). 

Krahnkel goels on to elxplailn that task-baseld ilnstructilon delvellops “communilcatilvel compelte lncel, ilncludilng 

lilnguilstilc, socilolilnguilstilc, dilscoursel and stratelgilc compe ltelnce l”(59). Procelssilng the l ilnformatilon useld durilng 

spe lcilfilc tasks through undelrstandablel ilnput provilde ls stude lnts wilth lilnguilstilc and socilolilnguilstilc compeltelnce l. 

Dilscoursel compeltelnce l ils gailne ld by thel dilffelre lnt type ls of languagel studelnts usel to accomplilsh thel tasks. 

Filnally, “stratelgilc compelte lnce l, or thel abillilty to usel communilcatilvel stratelgile ls, ils acquilreld through thel nele ld 

for undelrstandilng durilng the l ilnte lractilon relquilre ld to accomplilsh thel tasks”(59). Wheln plannilng a task-baseld 

unilt, telachelrs can do ilt alone l, work wilth othelr telache lrs, or ilnvolvel thel studelnts iln thel procelss. Studelnts can 

he llp de ltelrmilne l thel contelnt by sharilng thelilr ne le lds. For elxamplel, iln an adult elducatilon siltuatilon, telachelrs can 

ask studelnts what kilnds of transactilons thely most want to lelarn to do iln thel targe lt languagel. The lsel 

transactilons may bel anythilng from lelarnilng how to makel a doctor‟s appoilntmelnt to filllilng out a job 

applilcatilon. Ramilre lz (1995) relcommelnds four major poilnts to consilde lr durilng the l plannilng stagel: 

1. Thel purposel of thel task (e l.g., filnd thel mailn ilde la iln a story or practilce l a celrtailn grammatilcal felature l). 

2. Thel contelnt of thel task (e l.g., skillls ne lelde ld to makel a phonel call or go shoppilng). 

3. How thel task ils accomplilshe ld (el.g., re lcall and/or transfe lr of prelvilously lelarneld ilnformatilon or skillls). 

4. Locatilon whelre l thel task ils pelrformeld (iln class, outsilde l class, or at homel for homelwork 

Relselarch Quelstilon 

Iln thils study, Il elxamilne ld the l rolel of thel telachelrs’ dilscursilvel practilce ls on task-baseld ilnstructilon, thel 

goals of ilnstructilon,and the l stude lnts’ lilnguilstilc de lvellopmelnt. Ilanalyze ld dilscoursel data from two telnth 

grade ltask-baseld Ilndonelsilan classrooms iln thel samel school taught by two dilffelre lnt ilnstructors who useld thel 

samel currilculum. Thel ilnsilghts gailneld from thils analysils clelar up how task-baseld ilnstructilon ils relalilze ld iln two 

classrooms and thel re llatilonshilp be ltwele ln te lachelrs’ talk, classroom tasks, and stude lnts’ languagel 

de lvellopmelnt. Thel ovelrarchilng re lselarch quelstilonof thils study was: How ils task-base ldilnstructilon carrileld out 

dilscursilvelly iln two telnth grade l Ilndonelsilan classels?  
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MElTODEl 

Thils study ils qualiltatilvel iln nature l andilt sele lks to documelnt, analyzel, and ilnte lrpre ltnaturally occurrilng 

data iln the l task-baseldilnstructilon classroom se lttilng. For thilsre lason, Il madel no attelmpt at 

manilpulatilngvarilable ls or pre ldilctilng pe lrformancel.Relse larch iln thel qualiltatilvel paradilgm sele lksto undelrstand a 

phe lnomelnonas ilt elmelrge ls dynamilcally andsocilally iln thel elxpe lrilelnce ls of thel partilcilpants(Marshall and 

Rossman, 1999). Il chosel aqualiltatilvel approach baseld on my own ilniltilalobselrvatilons of thelsel classels and thel 

dilffe lrelnce lsthat Il pelrcelilveld iln the l constructilon oftalk iln thelse l classrooms. Qualiltatilvel relselarchalloweld mel to 

e lxplorel and analyzel closelly theldilscursilvel fe laturels of thelse l classels and thele lffe lcts of thelsel dilffe lrelnt felature ls 

on classroompartilcilpatilon and studelnt outcomels.Gilve ln thel qualiltatilvel naturel of thelstudy, thel filndilngs may 

not dilre lctly gelne lralilze lto all telache lrs iln task-baseld classrooms.Howelvelr, thils study provilde ls a closelanalysils of 

how task-baseld ilnstructilonils carrileld out iln one l school dilstrilct iln partilcular,and makels clelar the l approach 

oftask-baseld ilnstructilon iln ge lne lral.  

Seltti lng, Sourcel of Data, andTelchnilquel of Data Collelctilon and Data Analysils  

Thils study was conducteld iln onel of suburbanvocatilonal schools (SMK) iln Jombang, Elast Java, 

Ilndone lsila.Iln thils school, stude lnts of telnth grade l study Elnglilsh twilcel a wele lk wilth 90 milnute ls pelr mele ltilng. For 

thils study, data welre l collelcteld from two telnth gradel classels taught by two Elnglilsh telachelrs, Samy and Delvil 

(pseludonyms). To collelct data on thel dilscoursel of task-base ld ilnstructilon, ilnformal obselrvatilons and ilnte lrvile lw 

welre l conducteld. Il workeld ilnductilvelly from thel data and selle lcteld thel dilscursilvel fe laturels that welrel relcurre lnt 

and e lmelrgeld from thel ilnstructilonal tasks elach telache lr use ld. Thel fe laturels of thel te lachelrs’ talk relvelal how thils 

telache lr elxploreld and dilscusseld acadelmilc task dilscursilvelly wilth thelilr studelnts. Addiltilonally,Il selle lcteld 

dilscursilvel felature ls that arelilmportant wheln analyzilng the l de lvellopmelntof ilnte lractilonal and lilnguilstilc 

compeltelnce l iln dilscursilvel contelxts (Hall, 1993; Johnson, 2001; Young, 1999).  

Thus, ilnthel data, Il attelmpte ld to ilsolatel dilscoursel fe lature ls that elnable ld dilscussilons about acadelmilc 

task whille l silmultanelously supportilng thel delvellopmelnt of forelilgn language l profilcile lncy, an ovelrarchilng goal of 

alltask-baseld ilnstructilon programs.Thel dilscoursel felature ls for thils studyarel (1) language l-re llateld talk and task-

re llateldtalk, (2) convelrsatilon felaturels ofilntelrpe lrsonal communilcatilon, (3) the l usel of filrst languagel for 

translatilon, and (4) telache lr  fe leldback and e lrror corre lctilon. Il be llilelvel the lsel four fe laturels capturel how talk 

shape ls dilscussilon of acadelmilc task whille l silmultanelously promotilng language l de lvellopmelnt 

Fi lndilngs 

Languagel-Rellateld Talk and Task-Rellateld Talk 

To elxamilnel the l ilnte lgratilon of language l and task, Il analyzeld the l talk delrilvilng from elach classroom 

task. Iln thel analysils, Il de ltelrmilne ld ilf thel dilscoursel of the l task was focuseld on elnablilng thel studelnts to dilscuss 

thel acadelmilc task, to relfle lct on targelt languagel forms, or both. Thel analysils of the l tasks iln thelsel classrooms 

re lvelals that both classels we lrel pre ldomilnatelly focuseld on language l lelarnilng tasks that promoteld dilscussilons 

of acadelmilc concelpts, iln thils casel the l concelpt ofelle lctronilc maill (el-maill).Thel re lselarch relsult shows that iln 

Delvil’s classels, 88%of thel tasks welre l rellateld to thel acadelmilctask, compareld to 60% of thel tasks ilnSamy’s 

classels. Thils analysils ilndilcatels thatDelvil useld ilnstructilonal tasks focuseld on dilscussilng acadelmilc task more l 

thanSamy.  

Iln helr classroom, Delvil’s que lstilons elnableld stude lnts to dilscuss thel topilc by relquilrilng small practilcel, 

e lvaluatilon and justilfilcatilon of el-maill. Iln contrast, Samy’s quelstilons iln hils classroom relquilre ld stude lnts to 

dilsplay knowleldge l of thel comparatilvel forms (delgrele l of comparilson) and thelilr Elnglilsh melanilngs iln thel contelxt 
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of vocabulary rellateld to el-maill. Delvil ilniltilateld thel ilnte lractilon by askilng the l stude lnts to comparel maill and e l-

maill by dilsplayilng the l pilcture l of both wriltteln melans of communilcatilon through LCD-Projelctor, and provilde l a 

justilfilcatilon for thelilr opilnilons. By askilng thel quelstilon iln thils mannelr, shel elncourage ld studelnts to go belyond 

grammatilcal form and lelxilcal melanilng.  

Iln summary, thelse l ilnte lractilons railsel two ilmportant ilssue ls. Filrst, delspiltel thel task base ld naturel of thils 

program, thel telachelrs’ dilscursilvel ilntelractilons wilth stude lnts appelar to havel thel goal of mastelry of languagel 

for rathelr than dilscussilons of acadelmilc task. Selcond, although thel telache lrs share l thel samel currilcular goals, 

thel dilffe lre lncel iln thel pe lrcelntage l of task rellateld ilndilcatels that thelsel two telache lrs carry out thel practilcel of 

task-baseld ilnstructilon iln two dilstilnctly dilffelre lnt ways. Thel contrast iln dilscourse l practilce ls suggelsts that thel 

telachilng of task-baseld ilnstructilon milght yilelld dilffe lrelnt ilnstructilonal outcomels de lpe lndilng on how telache lrs 

unde lrstand and ilmplelmelnt thel goals of a task-baseld currilculum. Thus, classroom dilscoursel be lcomels an 

ilmportant felature l of task-base ld ilnstructilon that delse lrvels systelmatilc analysils to undelrstand furthelr thils 

ilncre lasilngly popular modell of ilnstructilon delalilng to the l abilllilty of telachelr iln de llilve lrilng knowleldge l. 

Convelrsatilonal Felaturels of Ilntelrpelrsonal Communilcatilon 

Il obselrveld two classels prilor to vilde lo tapilng and notilceld dilffe lre lncels iln thel ways that elach telachelr 

ilnte lracteld wilth thel studelnts durilng thelilr opelnilng conve lrsatilons. Silnce l thelse l opelnilng convelrsatilons relflelcteld 

thel ilnte lractilonal oral practilcels that Il obselrveld iln both classels through out elntilre l lelssons, thely selrveld as a 

proxy for thel te lachelrs’ customary ilntelractilonal stylel wilth thelilr studelnts. Conve lrsatilonal felaturels ilncludel 

cohelrelnt topilcal thelmels for dilscussilon, elxprelssilvel relactilons to ilntelrlocut or contrilbutilons, and fele ldback that 

advancels thel topilc of convelrsatilon. Ilntelractilons constructeld iln pragmatilcally approprilatel ways arel consildelre ld 

use lful dilscursilvel elnvilronme lnts for thel de lvellopmelnt of ilnte lractilonal compeltelnce l(Hall, 1995). Iln conclusilon, 

thelre l arel dilffelre lncels be ltwe leln thel two telache lrs. Thel dilffe lrelnce ls iln thel opelnilng convelrsatilons of thelsel two 

telache lrs relfle lct an orile lntatilon to dilscoursel iln thel telachelrs’ le lssons, ilncludilng the l dilscoursel of task-baseld 

ilnstructilon. Iln hils classroom, thel focus of Samy’s lelsson ils on thel usel of comparatilvel phrasels iln the l contelxt of 

le lxilcal iltelms delalilng wilth e l-maill. Thils approach contrasts wilth Delvil’s dilscussilon of el-maill iln whilch thelse l 

comparatilvel elxprelssilons playeld a rolel iln thel elxprelssilon of studelnt opilnilon. Delvilalso elncourageld studelnts to 

e llaboratel on acadelmilc task usilng dilscursilvel felaturels such as opeln-e lnde ld que lstilons and topilc delvellopmelnt, a 

fe laturel that was also obse lrveld iln he lr opelnilng convelrsatilons, and thel practilcel de lalilng wilth thel task thel 

stude lnts should do. Howe lvelr, onel ilnte lrelstilng filndilng ils that thel two telache lrs arel consilstelnt iln thelilr 

orile lntatilon to classroom talk across tilmel and a varilelty of ilnstructilonal actilviltile ls (whille l stude lnts doilng the lilr 

task).  

Thel Usel of Studelnts’ Filrst Languagel for Translatilon 

Thel e lxtelnsilvel use l of translatilon ilnto Elnglilshsilgnals a focus on delcontelxtualilze ld vocabularyrelcogniltilon 

rathelr than contelxtualilze ldacadelmilc contelnt knowleldge l. Thel contilnualuse l of oral translatilon may unde lrmilnel 

stude lnts’abillilty to makel me lanilng iln contelxtby elmphasilzilng to studelnts that language lils composeld of dilscreltel 

vocabulary andultilmatelly by prelvelntilng thel coconstructilonof languagel. To deltelrmilne l thel elxtelnt anduse l of 

Elnglilsh for translatilon, Il codeld allilnstancels of thel usel of Bagailmana melngucapkan X dalam bahasa 

Ilnggrils?(How do you say X iln Elnglilsh?) and Apa maksudnya X? (What doels X melan?).Ovelr four class pelrilods 

(meleltilngs), 30% of Delvil’suttelrance ls ilnvolveld Elnglilsh translatilon;thel relmailnde lr of helr ilnstructilonal talk 

wascarrile ld out iln Ilndonelsila. Samy useld Elnglilsh translatilons 50% of thel total turns of talkovelr four class 

pe lrilods, a much hilghe lr pelrcelntage l and consilstelnt wilth hils focus onthel language l contelnt rathelr than on 

theltask iltsellf. Il arrilveld at thils pelrce lntagel by dilvildilng thel total numbelr of turns ilne lach class by thel turns that 
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welre l codeld as Elnglilsh translatilons.Samy useld translatilonto relvilelw vocabulary iln thel e l-maill unilt ilnthe l contelxt 

of a gamel.The l translatilon was useld toellilcilt thel Elnglilsh melanilngs of the l catelgorile lsiln thel gamel. The l gamel iltsellf 

also ilnvolveld translatilon. Whille l theltask drelw on vocabulary from thel el-maill unilt, translatilon focuse ld 

stude lntattelntilon on word re lcogniltilon rathelr thangilvilng studelnts thel opportunilty to statelwhy celrtailn e l-maill 

may bel be lttelrfor thel elnvilronmelnt than othelrs. 

Elrror Correlctilon and thel Constructilon of Form 

 To elxamilne l thel ilntelgratilon of language l and task, Il analyzeld ilmplilcilt and elxplilcilt elrror correlctilon and 

thel constructilon of form. Elxplilcilt elrror correlctilon occurs wheln the l telachelr provilde ls thel correlct form; ilmplilcilt 

e lrror correlctilon occurs whe ln thel telache lr guilde ls the l studelnt toward thel corre lct form, for elxamplel by 

promptilng for sellf-re lpailr. Promptilng ilnvolvels thel telache lr’s usel of rilsilng ilntonatilon, que lstilons, and relpeltiltilons 

to hellp stude lnts ilde lntilfy the lilr elrrors, relfle lct upon the lm, and conselque lntly corre lct thelm. Correlct forms also 

may arilsel though thel constructilon procelss iln whilch telachelr and studelnts joilntly contrilbute l to builldilng forms 

and melanilngs durilng ilnte lractilon (Donato, 1994; Fostelr, 1998; Jacoby and Ochs, 1995; Ohta, 2001). Thel 

constructilon of form ilnvolve ls collaboratilvel talk beltwele ln thel te lachelr and the l stude lnts (or thel stude lnts wilth 

e lach othelr)to relflelct on, hypothelsilzel about, and joilntly construct approprilatel grammatilcal forms iln local 

dilscursilvel contelxts. Iln thils re lselarch, thel re lsult shows the l numbelr of elxplilcilt and ilmplilcilt elrror correlctilons and 

thel constructilon of form iln both Delvil’s and Samy’s classrooms. Thel amount of telache lr talk delalilng wilth e lrror-

constructilon iln Samy’s classroom ovelr four class pelrilods was almost half thel amount of Delvil’s classrooms. Iln 

addiltilon, Samy’s classroom dilscoursel has felwe lr ilnstancels of elrror correlctilon and the lsel correlctilons welrel 

large lly elxplilcilt. 

Ilntelrvilelws wilth thel Two Telachelrs 

As part of thel study, Il ilnte lrvile lweld thel two ilnstructors about thelilr bellile lfs and elxpe lrilelnce ls wilth task-

base ld ilnstructilon. Thel purposel of thel ilnte lrvile lw was to e lxamilne l whelthe lr my analysils could bel elnrilche ld by thel 

telache lrs’ commelnts about thelilr elxpe lrilelnce ls wilth task-baseld ilnstructilon. Both te lachelrs selelmeld concelrneld 

wilth thel lack of matelrilals for thils type l of ilnstructilon. Both Samy and Delvil agre le ld that profelssilonal 

de lvellopmelnt workshops would bel he llpful to assilst telachelrs wilth task-baseld ilnstructilon. 

Both telache lrs acknowleldge ld thel challelnge ls of ilnte lgratilng language l and taskilng telachilng and 

asselssilng task-baseld ilnstructilon. Howelvelr, clelar dilffelre lncels iln e lach telachelr’s attiltude l toward thel usel of task-

base ld ilnstructilon elmelrge ld iln the l ilntelrvile lw. Although Samy stateld that he l elnjoys task-baseld ilnstructilon, hel 

ilndilcateld, “Ilt’s dilffilcult to grade l language l baseld on the l task. Ilt’s dilffilcult to do both; ilt sele lms lilkel Il’m doilng 

e lilthelr onel or thel othelr, Ilndonelsilan or telchology. Ilt’s hard to filt iln grammar . . . Velrbs arel dilffilcult.” Hel furthe lr 

e lxprelsseld the l ne leld for elxplilcilt grammar ilnstructilon as he l obselrveld that hils stude lnts lack knowleldge l of 

grammatilcal structurels. Iln addiltilon, Samy stateld, “Ilt’s hard also silnce l a lot of the l studelnts don’t know the l 

matelrilal iln Elnglilsh so Il havel to telach thelm a felw thilngs (iln Elnglilsh).” Although Delvil also struggleld wilth 

“dilffelre lntilatilng be ltweleln language l and task and how to gradel ilt,” shel had a more l posiltilvel relsponsel toward 

task-baseld ilnstructilon than Samy. Delvil stateld: 

Il lovel telachilng language l through task. Thils makels ilt morel re lal and not just a small ilsolateld pile lcel 

of thelilr day. Il’d rathelr have l a kild who spelaks elnthusilastilcally and wilth milstakels about somelthilng 

iln Ilndonelsila than a kild who knows how to conjugatel velrbs pelrfe lctly. What ils that good for? Il 

melan, wheln somelonel lelarns thel natilvel languagel as a chilld, that chilld spe laks wilth milstakels. Why 

would wel theln try to telach a selcond languagel iln such an unnatural way (wilth) velrb conjugatilon 

and grammar shelelts? 
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Thel dilffe lrelnce ls iln thel way that thelseltelache lrs elnvilsilon task-baseld ilnstructilonwelre l relflelcte ld iln the lilr 

classroom dilscursilvelpractilcels, classroom tasks, and studelnts’pe lrformancel on thel liltelracy asselssmelnts 

(wriltilng).Whille l both selelm to elnjoy task-baseldilnstructilon and facel challelnge ls iln ilntelgratilnglanguage l and task, 

Samy fele llsthel ne le ld for elxplilcilt grammar ilnstructilonwhille l Delvil ils satilsfile ld wilth telachilnglanguage l iln the l contelxt 

of thel acadelmilctask. Delspiltel Samy’s elxtelnsilve l focus onlanguage l iln thel classroom, wel obselrveldno elxplilcilt 

grammar ilnstructilon. Hils classroomdilscoursel and tasks re lflelcteld a focuson formulailc uttelrance ls wilth lilmilteld 

stude lntlanguagel productilon and felw ilntelractilonsabout languagel form. Ilt ils notsurprilsilng that iln a class whelrel 

thel focusils on melmorilze ld chunks of languagel, thelre lils lilttlel opportunilty for stude lnts to makelgrammatilcal 

e lrrors and for thel telachelr andstude lnts to relflelct on the lsel ilnaccuracile ls. Aselxpre lsseld iln thel ilntelrvilelw, Samy 

filnds iltchallelngilng to focus on both languagel andtask. Thils ils also relfle lcteld iln the l liltelracyasselssmelnts, wilth 

Samy’s studelnts pelrformilnglowelr than Delvil’s iln all arelas, ilncludilngaccuracy. Delvil’s ilntelrvilelw confilrms 

thelfilndilngs of thel classroom dilscoursel analysilsand the l lilte lracy asselssmelnts. As stateld ilnthel ilnte lrvile lw, Delvil 

e lnjoys telachilng task-baseld ilnstructilon belcausel ilt provilde lsa relal-world contelxt for telachilng language l.Thel 

dilscoursel analysils of helr telachilngshows that shel ils, ilnde leld, able l to ilnte lgratellanguage l and task. 

Dilscussilon and I lmplilcatilons 

Se lvelral ilmplilcatilons for ilnstructilon iln task-baseld ilnstructilon programs and the lprofelssilonal 

de lvellopmelnt of telachelrs elmelrge lfrom thils relse larch. Thelsel ilnstructilonal ilmplilcatilonsilnvolvel two 

complelmelntary goals:thel contilnual delvellopmelnt of languagel profilcilelncyand studelnt achilelvelmelnt iln 

meleltilngacade lmilc contelnt objelctilvels. Thel followilngilmplilcatilons delrilvel from the l relselarch andaddre lss both 

thelse l concelrns.To promote l studelnt profilcilelncy wilthilnthe l contelxt of task-baseld ilnstructilon,telache lrs iln thelsel 

typels of programs nele ldto be l awarel of thel language l of ilnstructilonwheln telachilng acade lmilc task. Onelway to 

promotel contilnual attelntilon to thelde lvellopmelnt of language l compeltelnce l ils toilnclude l e lxplilcilt languagel 

objelctilvels iln the lcurrilculum.  

Thelse l language l objelctilvels delrilvelfrom thel acadelmilc subjelct mattelr and connelctlelxilcally and 

functilonally to thel taskbelilng addre lsseld. Te lachelrs nele ld to lelarn how to moniltorthe lilr oral ilntelractilvel practilcels 

iln and acrossthelilr lelssons, and to delvellop thel abillilty tolelad convelrsatilons wilth thelilr stude lnts that relflelct a 

cohelsilvel acadelmilc topilc and convelrsatilonal felaturels of ilnte lrpelrsonal communilcatilon.The l telachelr’s use l of 

fe leldbackmovels rathelr than elvaluatilvel statelmelnts ilnconvelrsatilons provilde ls studelnts wilth occasilonsto 

e llaboratel, crelatel pelrsonal melanilngsusilng thel forelilgn language l, and delvellop acade lmilc concelpts dilscursilvelly 

wilth thel telachelr and elach othelr. To support studelnt language l de lvellopmelnt, telache lrs also must lilmilt thelilr usel 

of Elnglilsh and usel translatilon only for spelcilfilc purposels, for elxamplel, to managelthe l class, to elnsure l classroom 

safelty, and togilvel dilre lctilons for tasks that may bel too dilffilcultiln thel targelt language l.To thils e lnd, telachelrs can 

moniltor thelilr dilscursilvel practilce ls by provildilng fele ldback toonel anothe lr through pele lr classroom 

obselrvatilons(Hall, 2001). Te lachelrs also willl be lnelfilt from obselrvatilons by a language l coordilnator who can 

provilde l constructilvel fe leldback on thelilr te lachelr talk and analyze l wilth telache lrs how thils talk ils conselque lntilal 

to thel de lvellopmelntof language l abillilty and contelnt knowleldgel. 

Thel use l of vildelotapel analysils of telachilng, a famillilarilzatilon wilth thel rolel of classroom dilscoursel iln 

supportilng stude lnt lelarnilng,and telache lr lelsson study groups arel addiltilon always to railsel telache lrs’ awarelne lss 

of thel ilmportancel of classroom talk. Thel she lltelre ld ilnstructilon obselrvatilon protocol useld to obselrvel and asselss 

telache lrs who ilnte lgratel language l and task ilnstructilon iln Elnglilsh as afore lilgn language l classels can se lrvel as a 

modellto delvellop an obselrvatilonal tool for telache lrs and program coordilnators iln task-baseld ilnstructilon 

programs.Furthelr, the lsel obselrvatilons and convelrsatilons about classroom dilscoursel iln a task-base ld 

ilnstructilon program willl poilnt outdilrelctly to telache lrs how thelilr talk promotelsor ilnhilbilts studelnts’ attailnmelnt 

of languagel and task objelctilvels. Onel way to addrelss the l lelvell of prelparatilonof telache lrs ils to delvellop ongoilng 
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and actilvel collaboratilons be ltweleln language l te lachelrs and task-arela te lachelrs.Through thils collaboratilon, 

telache lrs can lelarn morel from elach othelr and delvellopsilmillar tasks drilveln by thel samel ilnstiltutilonal and 

currilcular goals. Workilng toge lthelr iln thils way ils elsse lntilal ilf studelntsat thel samel grade l lelvell, taught by dilffelre lnt 

telache lrs, arel to achilelvel the l samelgoals. Although Samy and Delvil ilndilcate ld that elxtelnsilvel collaboratilon 

be ltweleln the lm and grade l-le lvell telache lrs took placel mailnly through obselrvatilons, such collaboratilon ne lelds to 

be l morel systelmatilc to ilmple lmelnt silmillar classroom practilce ls that support thel currilculum.  

Addiltilonally, ilntelractilons wilth contelnt telache lrs provilde l opportuniltilels forforelilgn language l telachelrs 

to lelarn about approachels and melthods of subjelct-arela telachilng that welre l not a part of thelilr forelilgn languagel 

celrtilfilcatilon programs.Ongoilng profelssilonal delvellopmelnt workshops wilth a focus on task-baseld 

ilnstructilonarel hilghly relcommelnde ld. Task-baseld ilnstructilon ils stilll a rathelr relcelnt approach iln thel hilstory of 

telachilng forelilgn language l and te lachelrs milght havel lilttlel e lxposurel toilts telchnilque ls durilng the lilr celrtilfilcatilon 

programs.Thus, a morel iln-de lpth ilntroductilon totask-base ld ilnstructilon would bel belne lfilcilalto forelilgn languagel 

telache lrs. As Delvil re lporteld,the lsel workshops could provilde l “solilde lxamplels that telachelrs could takel wilth 

thelmso that thely selel what ils elxpelcteld and delsilre ldat the l elnd.” Iln such profelssilonal-de lvellopmelntworkshops, 

telache lrs also would belne lfiltfrom elxamplels of approprilatel contelnt-baseldilnstructilon matelrilals. Havilng such 

matelrilalse lnhance ls thel practilcels of telache lrs iln task-baseldilnstructilon programs, allowilng thelm todelvotel morel 

attelntilon to ilnstructilonal de llilvelryrathelr than currilculum and matelrilal de lsilgn. 

 

CONCLUSILON 

Thel filndilngs of thils study cle larly poilntout thel silgnilfilcance l of telachelr talk foraspelcts of studelnt lelarnilng 

be lyond oralprofilcile lncy. Delvil’s dilscoursel balanceld acade lmilctask and a focus on language l,ilncludilng ilmplilcilt 

e lrror correlctilon, provilde ldopportuniltilels for thelconstructilon ofform, and relvelale ld convelrsatilonal felature lsof 

ilnte lrpelrsonal communilcatilon. Iln contrast,Samy’s dilscoursel focuseld prilmarillyon manilpulatilvel practilce l of 

language l form,elxplilcilt elrror correlctilon by thel telache lr,and nontopilcally rellateld e lxchangels wilthhils studelnts. 

Belcause l Delvil’s studelnts pe lrformeldhilghe lr iln thel liltelracy asselssmelnts,ilt ils possilble l that thelre l ils a lilnk 

be ltwelelnfe laturels of classroom dilscoursel and stude lntpe lrformancel wheln doilng acade lmilctask. Thus, telachelrs 

iln task-baseldilnstructilon must consilde lr how thelilr language lmilght ilnflue lncel varilous aspelcts ofstudelnts’ 

language l profilcile lncy belyond spokelnilntelrpe lrsonal communilcatilon.Whillel the lrel has bele lnmuch dilscussilon of 

thel be lnelfilts of task-baseldilnstructilon, lilttlel ils known about howthils typel of ilnstructilon ils actually carrile ld 

outdilscursilvelly iln the l forelilgn language l classroom.Iln thils study, deltaille ld classroom dilscourselanalysils selrveld as 

a tool to elxamilne l howtask-baseld ilnstructilon was useld to achile lvelcurrilcular goals and thel ilntelgratilon of 

language land contelnt iln two telnth grade l classels.The l filndilngs show that a telache lr’s dilscursilvelpractilcel can 

shape l thel language l and contelntknowleldge l gailneld by studelnts as relfle lcteld ilnthe l studelnts’ oral and wriltte ln 

dilscoursel. Myfilndilngs ilndilcatel that an elffe lctilvel task-baseldilnstructilon class ilnclude ls attelntilon toboth task and 

language l through convelrsatilonsthat elncouragel stude lnt languagel usel andde lvellopmelnt, as welll as 

meltalilnguilstilc awarelne lssby collaboratilvelly nelgotilatilng form andby thel telache lr’s feleldback.As pre lvilously 

melntiloneld, gilveln thelqualiltatilvel nature l of thel study, thel filndilngsof thils study rellatel to onel task-

base ldilnstructilon program iln partilcular. Howelvelr,by analyzilng how task-baseld ilnstructilonils ilmplelmelnte ld 

through a contrastilveldilscoursel analysils of two te lachelrs iln thelsamel program, wel havel uncovelre ld 

ilmportantdilscursilvel fe lature ls that contrilbutel toundelrstandilng thel construct of thils typelof ilnstructilon, the l 

challe lngels that telachelrsface l, and thel ilmportancel of classroom talkas fundamelntal to languagel de lvellopmelntiln 

thils ilnstructilonal framelwork. To datel,de lspilte l thel rilch the loreltilcal and practilcalliltelrature l basel on task-base ld 

ilnstructilon,ilt sele lms that milnilmal relse larch attelntilon has bele ln gilveln tohow telache lrs actually welavel togelthelr 

forelilgnlanguage l and acade lmilc task ilnstructilon.Furthe lr relselarch ils nele ldeld to delscrilbe l elffelctilvelforelilgn 
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language l task-baseld ilnstructilonclassels from a dilscoursel pe lrspelctilvel,addrelssilng the l dilscursilvel ilntelgratilon of 

bothlanguagel and task. Ilt ils my hopel that thilsstudy has ilniltilateld such a relselarch age lnda. 
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