@ JOTE Volume 3 Nomor 3 Tahun 2022 Halaman 219-234 [ __J

JOURNAL ON TEACHER EDUCATION 2
Research & Learning in Faculty of Education

UNIVERSITAS ISSN: 2686-1895 (Printed); 2686-1798 (Online) | -

Analyzing the Exercises in “Bahasa Inggris” Textbook for Eleventh
Grade Based on llyas’ Framework of Critical Thinking

Bamanda Aulia Putri', Esti Kurniasih?

English Education, State University of Surabaya
e-mail : bamanda.18088@mhs.unesa.ac.adl, estikurniasih@unesa.ac.id2

Abstrak

Tujuan dari penelitian kualitatif ini adalah menganalisa latihan yang ada didalam
buku “Bahasa Inggris” untuk kelas sebelas, apakah latihan yang ada dapat
membantu siswa untuk mengembangkan kemampuan berpikir kritis, atau tidak,
berdasarkan Kerangka Berpikir Kritis llyas. Kerangka Berpikir Kritis Ilyas
merupakan hasil dari meninjau, memeriksa, dan mengintegrasikan 21 program
berpikir kritis, taktik, ujian, dan taksonomi. Langkah-langkah analisis isi juga
diimplementasikan pada studi ini. Meskipun jenis-jenis latihan masih belum
bervariasi, data dari studi ini mengungkapkan bahwa, latihan dalam buku teks
tersebut telah mengimplementasikan sebagian besar kategori dalam kerangka
berpikir kritis llyas baik pada bagian bab maupun bagian pengayaan.

Kata Kunci:  Buku Ajar, Berpikir Kritis, Latihan

Abstract

This qualitative study aims to analyze the “Bahasa Inggris” textbook for eleventh
graders’ exercises, whether it could help the students to develop their critical
thinking skills or not, based on llyas’ Framework of Critical Thinking. llyas' critical
thinking framework is the outcome of reviewing, examining, and integrating 21
critical thinking programs, strategies, exams, and taxonomies. Content analysis
stages was also used in this study. Although the forms of questions are still not
varied, the data revealed that the exercises in the textbook have implemented
most of the categories in Ilyas' framework of critical thinking in both chapters and
enrichments.

Keywords: Critical Thinking, Exercise, Textbook

INTRODUCTION

Textbook is one of the essential sources in the language course. The
majority of language programs mainly rely on textbooks. They serve as the
foundation for a large portion of the language input and practice that students
receive in the classroom. They also serve as the foundation for lesson content,
skill balance, and language exercise students engage in (Richards, 2015). The
terms textbooks and coursebooks are interchangeable in the English language
teaching world. Textbooks, are widely utilized across the country in a specific
educational environment. Textbooks are developed for generic target audiences
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in both English and non-English speaking nations, whereas textbooks are
resources used in the classroom to teach English as a subject in a specialized
educational context (Lathif, 2015).

As one of learning components, textbook plays essential roles in
determining their success in the teaching-learning process (Rosyida, 2016). They
also have some advantages for both teachers and learners: (1) establish program
structure and a syllabus; (2) assist in standardizing education; (3) maintain
quality; (4) provide a variety of learning tools; and (5) effective, which means that
it enables the teacher to devote time to teach than produce the material. Richards
also added that textbooks could also be used to provide teacher training for new
teachers, as they provide suggestions for how to design and teach classes and
forms that teachers can utilize (Richards, 2015).

Considering the essential roles of the textbook, there must be criteria for a
good textbook. The criteria used in textbook selection aid in achieving learning
goals and fulfilling learning requirements (Nainggolan & Wirza, 2021), also in
textbook evaluation. Cunningsworth (1995) propose four criteria: (1)
corresponding to the needs of the learners; (2) representing learners' current and
future usage of the language; (3) considering students' requirements and helping
their learning process; and (4) playing a clear function as learning support
(Cunningsworth, 1995). In addition, a study by Rosyida revealed that the
teachers believe that the textbook they use should be appealing and engaging for
students and culturally appropriate. The textbook reflects the needs and interests
of the students and has appropriate physical characteristics and authentic texts
(Rosyida, 2016).

A good textbook also has to be adaptive and keep up with time. The world
has developed massive progress in information and communication technology in
this era. It spreads across all human life’s aspects, and educational systems must
consider the value of 21st-century skills such as critical thinking and problem-
solving abilities, communication abilities, collaboration abilities, creativity, and
innovation abilities. As a result, teachers must ensure that their students are
equipped for the twenty-first century. As textbook plays a crucial role in teaching
and learning, teachers use them to help students gain practical 21st-century
abilities that will enable them to perform appropriately and effectively within a
worldwide community of English language speakers (Rakhmawati & Priyana,
2019).

One of the most important skills that have been mentioned before in this
twenty-first century is critical thinking. Critical thinking experts, Richard Paul and
Linda Elder (2006), defined critical thinking as the discipline of investigating and
assessing cognitive processes to strengthen them. They also stated that critical
thinking is self-disciplined, self-directed, self-corrective, and self-monitored (Paul
& Elder, 2006). It relates to all types of information and means that learners are
genuinely engaged in knowledge production by reflecting and thinking carefully

Volume 3 Nomor 3 Tahun 2022| 220



(Saleh, 2019). For students in their academics, critical thinking is important to
possess. Students with critical thinking abilities may examine the efforts of others
to persuade them, allowing them to correctly justify what they say or write,
determine whether or not they present a sound argument (Bowell, Cowan, &
Kemp, 2020), also to accept and actively challenge information (Solihati &
Hikmat, 2018). Critical thinking may be an important factor in students' success in
learning languages, in this example, English. When students are critical, they can
successfully acquire English abilities, listening, speaking, reading, and writing,
because critical thinking allows students to express themselves freely (Irawati,
2014).

In Indonesia, the educational goal is to produce people who are capable
of critical thinking, creativity, and independence. It is in line with the 2013
Curriculum, which theoretical underpinnings have been inspired by innovative
methods from a variety of countries that have prioritized fostering students-
centered and inquiry-based learning and 21st-century skills development
(Kathryn, Anita, Dewi, & Kristiandi, 2017). So, Indonesian ELT textbooks should
help students achieve their goals, and to that aim, the ELT textbook must
encourage specific characteristics (llyas, 2017). Based on the government
regulation number 32 in 2013, the government stated that the textbooks by the
government could be determined as the primary source of teaching and learning
after being reviewed and assessed by the National Education Standards Agency
(BSNP) or a team by the minister (Kementerian Pendidikan dan Kebudayaan
Republik Indonesia, 2013). One of the books made based on the 2013
Curriculum by the Ministry of Education for English Language Teaching is entitled
“Bahasa Inggris” textbook. The textbook is arranged for 10th, 11th, and 12th
grade in senior high school. Previously, the book was launched in 2014, and then
it was reviewed and re-launched in 2017 and 2018. The book that is being
analyzed in this research is the book for 11th grade, which has eight chapters
and seven enrichments, while the other two books do not include enrichments.

In the textbook, critical thinking is often associated with higher-order
thinking skills, which refer to the intellectual processes in which students must
activate their minds in order to understand the hidden meaning from the
information presented to them, recognize the relationships between ideas, draw
principles and rules, analyze and classify, generate new ideas, evaluate, and
solve problems (Layliya, 2017). Therefore, the ELT textbook's exercise, activity,
and the task must include the stimuli to help the students develop critical thinking
skills.

The focus of this study is the exercises. Exercises include regulated,
guided or open-ended practice of some language components. What makes
exercises are different from tasks and activity is the form is in written form, and it
is a controlled, specific practice of a particular language aspect, while tasks and
activities less control the students and often in various forms, even in forms that
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involve physical activity (Richards, 2017). According to the 2013 Curriculum,
good exercise must be appropriate to the social values that students will acquire
in daily life, be systematically arranged from the simplest to the most complex,
contextual, support the acquisition of language features, use an effective and
communicative language (Ulumudin, Mahdiansyah, & Joko, 2017).

Many studies have been conducted to seek this using various
frameworks. Febriyani, Yunita, and Damayanti in 2020, and another research
conducted by Utami, Liahmad, and Rusnindita in 2019, who calculated the
composition of HOTS exercises in the book published by the Indonesian Ministry
of Education, Culture, Research, and Technology, revealed that the composition
of Higher Order Thinking Skill (HOTS) provided in language skill tests is lower
than the composition of Lower Order Thinking Skill (LOTS) (Febriyani, Yunita, &
Damayanti, 2020; Utami, Liahmad, & Rusnindita, 2019). Both of these studies
used Bloom's taxonomy.

This activity of analyzing textbooks is essential to improve the learning
process to fulfill students' needs and obtain the most excellent materials that can
help students reach their learning goals (Cunningsworth, 1995; Ellis, 1997).
However, there are still many textbook analyses using Bloom's taxonomy which
is a taxonomy that was formulated long ago, in 1950 and was revised in 2001,
even though there are other newer frameworks worth to be used in analyzing
books, especially in analyzing the existence of critical thinking exercises in
textbooks, such as llyas’ framework of critical thinking.

llyas’ framework of critical thinking is an original contribution of Hamzah
Puadi llyas, Ph.D. in 2015, in generating a new framework that focuses on critical
thinking in English Language Teaching. It is llyas' final result from analyzing,
synthesizing, and examining two taxonomies, six strategies, nine programs, and
four critical thinking tests (llyas, 2015). llyas, highlights similar categories shared
by these 21 critical thinking theories. As a result, his classifications appear
stronger and are thus employed in this study. Here are the categories in the
framework that Ilyas created:

I, Questions of clanfication

2. Questions that probe assumpiions

3. Questions that probe reasons and evidence

1. Questions about & ICWPOHES OF perspechives

3. Question that probe unplication, consequences and altematives
6. Queshons sbout question

7. Questions about predictions

8. Question about agreement and disagreement

9. Questons about sununary and conclusson

Figure 1. llyas’ Framework of Critical Thinking

However, more than what has been mentioned in the table that there are
nine categories, which the second, third, fourth, fifth, sixth, and seventh
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categories are the prioritized category based on llyas’ lecturers’ point of views.
There are also two addititonal categories, Analysis and Interpretation. These two
categories were found after llyas conducting a textbook analysis using his own
framework, as presented in figure 1, and he found out that there were other
guestions that have the potential to encourage critical thinking. Nevertheless,
these two additional categories are not included in the prioritized category.

To analyze the exercises in the eight chapters and seven enrichments in
the “Bahasa Inggris” textbook for eleventh grade, based on llyas’ Framework of
Critical Thinking, the researcher formulates two research objectives, they are:

1. To analyze the “Bahasa Inggris” textbook’s exercises included in the
categories of llyas’ Framework of Critical Thinking in the eight chapters.

2. To analyze the “Bahasa Inggris” textbook’'s exercises included in the
categories of llyas’ Framework of Critical Thinking in the seven enrichments

METHODOLOGY

The researcher used qualitative research as the research design and
content analysis as the research technique, considering that the researcher
expected that the result of this study is in the form of the analysis of how the
exercises are presented in the “Bahasa Inggris” textbook for the eleventh graders
of senior high school based on llyas' Framework of Critical Thinking. To get the
data needed, which are all of the questions, instructions, sentences, and
statements considered as exercises contained in the “Bahasa Inggris” Textbook
for Eleventh Grade, published by the Indonesian Ministry of Education, Culture,
Research, and Technology in 2017, the researcher used two research
instruments. The first research instrument is a classification table to differentiate
the exercises from tasks and activities in every chapter and enrichment in the
textbook. This classification table was formed by modifying and adapting
Richard's (2017) theories about the differences between exercise, task, and
activity. The second research instrument is the critical thinking framework from
llyas to help the researcher define which prioritized exercises can help students
develop critical thinking and which are not, following the critical thinking
framework. After all the data had been collected, the researcher analyzed the
data using the analysis stages from Bengtsson in 2016, which are
decontextualization, recontextualization, categorization, and compilation, known
as content analysis.

RESULTS AND DISCUSSION

In chapters, there are some parts that are included. The beginning of every
chapter describes the topic and the basic competence from the 2013 Curriculum
that becomes the learning goals. Each chapter will have a "Pre-Activity" before
the students are given material. They are likely to be tested on their prior
knowledge and analytical skill in the text or dialogue given in the pre-activity.
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Most of the questions in the chapters that can help the students to stimulate their
critical thinking are in this part. Then, each chapters also have “Building Blocks,”
“Let's Practice," “Active Conversation,” "Writing Connection,” “Lest
Create/Contribute,” and "Formative Assessment."”

In the enrichments part of the book has become the book's uniqueness for
11th graders, among the “Bahasa Inggris” textbook for 10th and 12th graders.
The parts of the enrichments are “Pre-Reading Activity,” “A reading activity,”
“Post-Reading Activity,” and “Personal Journal Writing.” In all enrichments, the
exercises that can help the students to develop their critical thinking are in the
post-reading activity, which is displayed after a text in the reading activity. They
are all been analyzed using llyas' framework of critical thinking.

In all eight chapters and enrichments included in the textbook, there are
various exercises, and they have all been analyzed using llyas' Framework of

Critical Thinking. Here is the result of the analysis:

Questions That can be Included
into Categories in llyas’ Framework
of Critical Thinking

Clarification

Assumptions

Reasons and

Evidence

Viewpoints

Alternatives
Questions
Predictions
Agreements and
Disagreements
Summary
Analysis

Impressions

None

Chapter |

What kind of interpersonal fransaction is going on in
the corversation givenr abave? Write down vour
answer lere

Chapter Il

What is happening between Siti and Jane?

What kind of conversation are they having?

Whom do you agree with, Jane or Siti?
Why?

Have you withessed bullying? Describe
how vou felt.

Chapter I

Why do people write and send invitation?
Why do you think invitations have become
important in our sociefy?

3. {a) Whart kind of invitation do you think is

bo

in the excerpt above?
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3. (b) How can you say that Write down
vour thoughts here

Chapter IV

What is global warming?

Is it a severe problem? Wihy?

What kind of text is given above?

Chapter V

and how can you say that

Diseuss with your partner, what kind of letter is this

Chapter VI

1. What do you think is happening in the above
conversation

Do you think smoking is dangerons?

. Do you think it should be banned?

ta ks

Chapter Vii

Stand By Me

- lnvictus
Invicrus is a Tatin word that means unconquered.
What does it say about the poem?

- The Road Not Taken

Make a It of poxsibilinies and discuss with your
partrer?

Whit do you think the title "Stand by Me” means?

What nright the hvo roads represomt ov symbolize”

do you think he chose?

Did the poet choose between the roads? Which road

- Stand By Me
Do you consider "Seeand by Me" an ipirarional
sang® Why?

- Hero
Wia is yorr Iere™ By ¥

- Invictus
Wity da you think the poet is not frighterned?
Do you agree with the poet i3 saving™ Why? or Wiy
Rof?

- The Road Not Taken
D your think the poer It content with kiy chofee?
(rive regions fo suapord Fodr arswer?

- Dreams
Wikt do vou think the poet it aving? Do you agree”

(rive regsons.
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- Sgamd By Me

- We Shall Overcome

- Hera
»  Invichus

«  Dbreamsx

- The Road Mot Taken

Do your consider "Srand iy Me' an inspiranional
somg? Wi

Do you fink you com overcome ail e abriacle
and tive in o happy ard pregeerouws world?

Wira is yeur here? Win?
Do vou rhink posms oo chaige paople

Do you rhink dreswes oan be renlizeg?

How does rhe poar make vou foel?

Whar do you thimk the post is saying” Do you
agree? i Fiddons

e you think the pori is comteni with ki chaice?
CHVE PRSI 10 SUDPOFT NOUF I,

I vou had ta change the lvrics of "Stand by Me®, wiich

fvrics wonld vou clange?

- Invicius

- Dreams

Do you agree with the poet is saying? Wiw? ar FI'J[L'
e

De you agree with Langston when he says that life
Is fke a wingless bird without dreams? Discnss!
What do you think the poet is saying? Do you agree?
(Five reasons.,

We Shall Overcome

What do you think is the theme of this song?

Hero

What is the song "Hero" abour?

According to the song "Hero", what makes a hero?
The Road Not Taken

What do you think the poem "The Road Noi Taken" is
abont?

Dreams

What do you think the poem "Dreams” is about?

Chapter VilI

Have you ever witnessed an earthquake?

What effect did it have on you?

Why are the earthquakes considered as the
most deadly natural hazards?

Did vou notice anything specific about the
way this text is written?

What kind of text is this?

Enrichments 1

The story doesn't reveal how the prince was turned
into a fish. What do you think might have happened?

Why did the fisherman's wife keep asking her husband
to go back to the fish?
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6, What do you think of the fisherman's wife? Do you
Jeel sorry for her? Or do vou feel angry with her?
Disciss.

8 Imagine you are the fish in the story. Can you
narrate the story from his point of view?

1. Did the fisherman like asking the fish for wishes?
How did he feel about it? Do you think he could have
done something else instead of going back to the fish
again and again?

7. If you had a chance to rewrite the story, how wonld
the story end? Write yonr ending of the stary.

Do vou think the prince will stay a fish forever?

4. Whar happened ar the end of ihe storv? Please
deseribe,
9. What lesson did vou learn from this srory?

Enrichments 2

Are you aware of cyber bullving? Do you think it is
worse than physical bullving? Why? Support your
opinion with examples.

1. Do yvou think bullying is a serfous issie in your school?

CEive FEasONS f0 SHERerT vasr aplnior.

Did tiis apinion article raise‘change yowr awareness

bt bullving® Pleate explain,

3. Do you tink it i necessary ho educare people on the
sz of bullying™ Why? Give reasons fo suppor! your
opitmion.

4. Do you think bullying should be declared ar a
prmizhahle crime? Glve reasons (o SUPRert YOuF aswer,

X Discuss the article an bullying in a group, Does it
change your perspeciive on bullying or not? Give
FERSONES [ SHEPOFT VONF GISWETs.

4. dre you aware af eyber bullying? Do yon think i is
warse than physical bullving? Why? Suppor! your
opinien with examples,

b

I Do you think bullying is a serious issue in your schoal?

Give reaions o SEPPort your opimion.

D this opinlen orticle ralse/change your owareness

about bullyving? Please explain

2. D you think it iv neceisary e educate prople on the
Isxue of bullying ! Win® Give reasons to suppart vaur
agriRian,

4. Do you think bulfying shonld be declared as o
punishable crlme? Give reasons fo SUPParT Your qimwer,

A, Are you aware af cpber budlying? Do pou think i is
worse than physical ballydng? Win® Suppors your
apirian witl examples.

What can young peaple like vou do fo prevent or stop
Bullving? List af least three things vou and vour
Sriends can do to prevent or stop bullving.

Enrichments 3

Wihat is the new kind of colonialism thut President
Sukareo is talking abows? Does it still exist? If ves,
Please deseribe e whal wines, Support Your answers
with exanyples,

Why did President Sukarne want evervone io be
neited?
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1. D you think polities has ehanged necly sivee the
fime af President Sukarno?

6. Do vou Hink President Sukarno was able to realize

hix dvevnns anad rapes? Jf ves, how?

According to President Sukarno, peace is very

fpariant. What de vou think? Discuss.

]

A What is the new Eind of colonfalism  thai
Presidemt Sukarne is talking abowt? Does iv sull
exist? If ves, please describe in whar ways. Support
yonr aswers witl examples,

4. From this article, can von figuve our Presidemt
Sukmne s hopes and dreams for the world? Explain

Enrichments 4

2.1 el Begivmineg of the play, Maedame Lotsel was very sad
and wnsatisfied Wiy was ske sad and wnsatiyfed? What
did she wani? Support yorr answer with examples from
e play.

4. Do you think she had a geod time at the ball? Suppert
Your grswer with examples from Nre play,

5. Do vou sk Madame Lotsel's longing for Tgher-class
e runeed er® Sugport your arswer with reqrons,

6. et event bronght ahont the beginning af a mew Ife for
Monsieur and Madame Lotsel® Did this event change their
life for bedter or worse” Give Feasons o Suppard yonr
ANFWET,

7. Wiy do vou tink they gt fell Madawe Farestter thar
they had Tost the necklace® Give reasons fo suppors your
ST,

1. What do yeu tink of Madame Lotsel® Da vou knaw
aryone whe has the same persanalily as Madame Lainel?
How are they alike” Piease describe.

4. Do you think ske had a good fme af the ball? Suppari
your aupwer with examples from the play.

5.0 ypou think Madame Loisel's longing for higher-class
Lifee ruimmed frer P Suppart your aniwer with recasans,

& Wt avent brought about the beginntng af o new Hife for
Monsiewr and Madame Losel”™ Did this eveni change
thelr life for better or worse? GIve Fedsons & SEpport your
ATSWET,

&, Did the ending of the play surprise you? What bind af
emding die you expect? Explain.

I vou had a chance to rewrite the story, how wonld the
story end? Write a wew ending for the story..

What is the moral of the story? Discuss what you
learned from this story.

Enrichments 5

1. Do you think iv i3 importanr ro have faie® By ® Gioe

FRATCNT IO TUBENAT VOMr ST,

Do yow dink it was justified on Rarcho’s part io consider

the post affice emplayees as a bunch of Prieves? Dizcuss.

A Do you renk Ranche did the right teing by asking God
Jor halp? Dhreuss

4. Fhen people go twowgh dificult imes, they come ouwr of
diffierdr timer srronger and more experioced. Da pon
divirks ir is Giods wy of empawering preple to T e
liffe's purpose ow earth? Discuss and give roasens bo
SUPPORT NOuT aRRVET,

5 Wh do you think of Ranche? Do you sympaniize wirh
duime and huir fomeiy® Dirceses.

& Dnd you auncipare that the story would end like tais?
Fhat were your thoughts about e ending?

T Wealwms proy oo God acking for His help. Deseribe o
tims wieers you arked God for something bur be anpwered
your praver in o way you hod ner earfcipated. How did
you feel? Weee yor happy the way things trned oms ta
he?

it
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I. Do you fhink i & important fo have faith? Why? Give
FEELOTE B0 SUPPORT POUF SHENET,

4. When people po drough difficuls neer, they come our of
difficule neer sreonper and more experienced. Do you
thirk i ir God's way of empowering peaple to fulfili the
life’s purpore on earth? DNecwss and give reasons to
THPPOFT FOMP SIEWET,

I vou had @ ehavce fo resvrite the srary, o sould the
srary end? Write @ new ending for the story..

Enrichments 6

L The sory i based on mudnple rhemes ke Jove
sacrifies, hope, helial and peastmisme. Wuch ane do you
thimk ix more ebvious in the story? Wy ? Give eviderce

10 SUPPERT PFUF SNTWET,

L Bhy doesi Sue call “the faw leaf™ en Helerman's
mastevplece ! Do you diink if war a marepiece”

3 Were you surprised af the ending of the story™ Déd you
chirsk & would e ofifferesly? Ry ?

£ Painring rhe pierere on e wall reslied in Mr
Betwman's deathr. Do you think he would sill have
painted tie beaf i he had known that i would remdi in
feis dleael” INsewess apd give reasoms fo SupposT your
GATHYT

6. Why de you think Mr. Beferman made such a secrifice?
Desruas,

10 Wy de you rhnk Jeduay never sonieed ther the Ly Lear
mever fiuttered or moved aven thowgh i war raiming
heily?

2 Why does Sue call “the last leaf™ as Belmman's
masterpiece” Do you think it was a masterpiece?

2 Were you surprised ot the ending of the story? Did you
think it would end differenily? lﬂ'n”

5. [fvow were in Sue's shoes, how wonld you have reacied ro
Johusy's frvational thoughes? Describe.

7. Wit wonld vow hivve done i vou were in My, Belriman'’s
place? Discnss,

Pairting the pieiure on the wall residred in Mr.
Belrman's doath, Do vou think fie would 5ol have
poatted the feal’ i e hed Broven that & woonled result fr
his death® Discuss and ghve reasons fo support vour
CRIFIET,

Deseribe Mr. Belwwan s personality based on the
story.

Enrichments 7

Wiy do we need biograpites? What is their purpose? |

1. Wy do we meed biographies? What is their purpose?

5 Responsibility is being accomtable to God and to others
as yor do your duties or obligations in a faithfil way, Do
you think Ki Hajor Dewontara wos a responsible
person? How did he show if? Discuss.
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I8 Ri'.'.J:JrrJ.'.\.'.rrl'J'r'{r is .'-rr'r'.ug accamtable 1o God and e
oifters as you do yonr duies or obligations in a
Jaithfnd wen Do you think Ki Hafar Dewantara was
a responsibie person? How did e show it? Discuss.

7. Do you fhink there were some significant events thaf
changed Ki Hajar Dewantara's Hfe? How did these
everts shape or ehaige hine? Disenss

I 1, What did you kmow abowt Ki Hafar Dewantara prior
to reading his short biegrapinv? Did vew learn
arvihing new abowt lim? Did anviiing vouw read
changed vour opivion about him?

2. Whar informatton can we fnd about o person by reading o
Biegrapdn® Diseiss,

2 Froum Ki _."fp_'r'(.'r Devwvaalana’s !l.'(,lg.l'n;:r.l'n'_ Toew wonded vorn
dezcribe ine?

4, Cemr ll’.lf.'_.l’.\:.lﬂ'j ary sinmilariies benvees K5 Heajoar
Dewamterra ennd vonrsell™ Diseribe

& What kind af ingract did Ki Hajar Devantara have on
people® Disewuts

9 Ki Hajar Dewantara bas had a grear impact on the
Indonesian struggle for freedom, and especially ediicarion
Diserss wirk vour peers wiat o Teve beer different i he
T ot been there,

8 KF Hajor mede a lor of secriffces for Ils cownry, I veur

were in feis place, whar weudd von do® Describe

The category, that most of the chapters have is reason and evidence. This
category required students to provide an explanation for the given assertion or to
provide reliable proof to support their argument or perspective. Suhartoyo
contends that logic and reasoning are the primary components of critical thinking.
A good critical thinker, on the other hand, may avoid making false prejudices
without analyzing relevant evidence and logical arguments (Suhartoyo, 2017).
While in the enrichment, not only reason and evidence category found in almost
every enrichment, but also viewpoints or perspectives, this founding is in line with
the study by Siahaan in 2021 (Siahaan, 2021). Viewpoints or perspectives
encouraged students to express their own opinions on the provided subject, as
defined by Vinera and Carmen as "the way one observes the world, which
determines one's creation of meaning." In their quest for comprehension, critical
thinkers examine things from a variety of perspectives (Cojocariu & Butnaru,
2014). In line with the statements, Yang and Gamble (2013), who designed
Holistic Critical Thinking Scoring Rubric also included interpreting evidence,
explaining reasons, and providing multiple perspective. Not only that, Yang and
Gamble also included explaining the assumption become one of the criteria in
their scoring rubric (Yang & Gamble, 2013). So it is a good thing that the “Bahasa
Inggris” textbook has implemented this kind of questions category in both
chapters and enrichments.

Shahini and Riazi (2011) in their Phylosopy-Based Language Teaching
(PBLT) strategies stated that the key ideas of critical thinking include clarity,
which is also the same as clarification. Clarification can encourage critical
thinking and has become the most prevalent category of critical thinking skills as
the starting point for other critical thinking categories (Nainggolan & Wirza, 2021).
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Unfortunately, the textbook does not include the clarifications category questions
in every chapter, and only in chapter 7 and 8. Along with that, Shahini and Riazi
also included agreement and disagreement in their strategy, but the textbook only
implements it in the chapter 2 and 8. Students can deliver and refuse objects,
judgements, and opinions by employing agreement and disagreement
expressions. Furthermore, it makes students consider how to present a wonderful
perspective in response to the preceding one, using agreement or contradiction.
Students must think critically in order to agree or disagree with the viewpoints
stated by other speakers, not just talk around it (Ikhsan, 2019). Another category
included is conclussion, which cannot be found anywhere both in enrichments or
chapters. However, the textbook has implemented alternatives, in most of the
enrichments, and in chapter 7 (Shahini & Riazi, 2011).

The prediction category can be found in enrichments 1, 2, and 6, and none
in the chapters. However, this category also become one of the key ideas in
Swartz and Park’s Thinking Skills Taxonomy, that is cited in McGregor (2007)
(McGregor, 2007). Prediction is expected the critical thinkers to involves
hypothesizing of “what happens next”. Another category that cannot be found in
both enrichments and chapters is questions category. Questions category is
basically asking the students the questions like “Is this question easy or hard to
answer?”, and ask the students about the questions. Not many taxonomies
include this kind of category, but Taxonomy of Socratic Questions includes it (R.
Paul, 1990). The last that is not being primary category in llyas’ framework of
critical thinking is analysis. llyas stated that analysis here defined as question that
makes the students read the sentences on the passages and connect them all
(llyas, 2015). For another reseacher, Bulthuis, stated that analysis becomes one
of the six cognitive thinking skills along with interpretation, evaluation and
explanations. However this category is not in the primary group, the researcher
found it both in enrichments and chapters. Finally, the last additional category is
interpretation, which is defined as comprehending and articulating the meaning or
significance of a wide range of experiences, circumstances, data, events,
judgments, norms, beliefs, rules, procedures, or standards. Although questions
that implement this category cannot be found in the textbook, it is included in the
cognitive skills category of the core category of critical thinking by Facione (2011)
(Facione, 2011).

In short, all of the categories stated by llyas, whether it is the prioritized,
non-prioritized, or additional, have theoretical basis from other researchers. So, it
can be concluded that all the categories in the framework can actually help
stimulate students' critical thinking if applied to the teaching component, in this
case specifically the questions on exercises in English books for eleventh grade.
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CONCLUSION

From the explanation above, the “Bahasa Inggris” textbook has
implemented some of the prioritized categories in the exercises included in both
chapters and enrichments. The assumption, reasons and evidence, viewpoints or
perspectives, implication consequences and alternatives, and prediction
categories can be found in both parts. Moreover, the non-prioritized category,
clarification, agreement, and disagreement, can also be found, followed by the
additional category, analysis. However, a part of the categories still could not be
found in any chapters or enrichment, which is the question category. Not only
that, but also summary and conclusion, and interpretation types of questions
could not be found. The exercises in the enrichments show that they were more
varied in covering most of the framework categories than the exercises in the
chapters. The students are also not given any material, so in the enrichments, the
exercises are more likely to explore their opinions, position, and experience about
something discussed to develop their critical thinking skills. Despite of this, the
exercises in chapters that could be categorized as critical thinking stimulus type
of questions based on llyas' framework of critical thinking can also help the
students stimulate their critical thinking skill.
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