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Abstrak

Penelitian ini bertujuan untuk menyelidiki pengalaman mahasiswa akuntansi
dalam memenuhi kebutuhan mereka akan materi bahasa Inggris dan tantangan
pengajaran bahasa Inggris untuk Keperluan Khusus di Universitas Pamulang.
Penelitian ini menggunakan metodologi kualitatif deskriptif dengan melakukan
Focus Group Discussions (FGD) dan survei online kepada mahasiswa akuntansi
tahun pertama yang telah berhasil menyelesaikan kelas Bahasa Inggris untuk
Keperluan Khusus sebagai peserta. Untuk pengayaan data juga dilakukan
wawancara semi terstruktur dengan dosen bahasa Inggris. Data dianalisis
menggunakan transkripsi dari FGD dan wawancara semi terstruktur, kemudian
data dari kuesioner digunakan sebagai triangulasi data. Hasil penelitian ini
mengungkapkan bahwa agar mahasiswa akuntansi dapat meningkatkan produksi
bahasa mereka, diperlukan sumber pengajaran bahasa Inggris kontekstual. Para
peserta juga menyampaikan pendapat mereka tentang sumber pengajaran
terbaik untuk mahasiswa akuntansi. Temuan ini memberikan panduan yang
berguna untuk mengembangkan bahan ajar yang menarik, khususnya bagi
mahasiswa akuntansi, yang perlu mengembangkan kemahiran bahasa dalam
akuntansi.

Kata Kunci: ESP, Bahan Ajar, Analisis Kebutuhan.

Abstract

This study was aimed to investigate accounting students experience in meeting
their needs for English materials and the challenges of teaching English for
Specific Purposes in Universitas Pamulang. This study employed a qualitative
descriptive methodology by conducting Focus Group Discussions (FGD) and
online survey to the first-year accounting students who had successfully
completed English for Specific Purposes course as participants. For data
enrichment, semi-structured interviews with English lecturers were also
conducted. The data were analyzed using transcriptions from focus group
discussions and semi-structured interviews, then data from the questionnaire was
used as data triangulation. The results of this study reveal that in order for
accounting students to increase their language production, contextual English
teaching resources are required. The participants also expressed their opinions
on the best teaching resources for accounting students. These findings provide
useful guidance for developing engaging instructional materials, particularly for
accounting students, who need to develop language proficiency in accounting.

Keywords: ESP, Materials, Need Analysis.
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INTRODUCTION

Based on the preliminary observations, the English teaching materials at
the accounting department of Universitas Pamulang only partially met the
students' needs for language proficiency. The assumption was that the language
resources focused more on general English than on English for Specific
Purposes (ESP). While the English class was designed to help the students
advance their language abilities in order to promote employment in the
accounting sector, in the context of ESP instruction, English instruction should
ideally concentrate on assisting the students in developing their language
proficiency based on their own field of study (Belcher, 2006). As a result, the
instruction of English must provide ESP students with the chance to learn the
language and further their professional careers (Jendrych, 2013).

There have been potentials and obstacles associated with teaching
English for specific purposes in recent years (Johns, 2012). One of the main
areas of teaching English as a foreign language (EFL) is the English for Specific
Purposes program, which is given in many higher educational institutions,
including universities and high schools, as a required course (Dimova, 2017,
Tiongson, 2018). According to lbrahim (2010), ESP is a way of teaching
languages where all materials and techniques are appropriate for the students'
goals in learning. Thus, in light of the current study's setting, teaching English for
accounting should meet students' expectations for language proficiency in the
accounting and finance professions.

Designing relevant resources is a requirement for a good learning
experience when teaching English for certain objectives (Fitria, 2019). This is the
first step of the learning process, where students are given representative
materials based on their requirements and interests in order to equip them with
high language proficiency (Hayati, 2008). Analyzing the fundamental demands of
the pupils is crucial for ensuring the effectiveness of the educational process.
According to DeKeyser (2013), need analysis is the methodical gathering and
assessment of all records that meet the linguistic needs of the students and have
an impact on the effectiveness of teaching and learning. Thus, conducting a need
analysis is crucial for creating materials that are representative of teaching
English for certain objectives.

The needs and interests of the students in learning English for accounting
have been examined by some prior research through the use of need analysis
(Ngan, 2011; Nugroho, 2020). 147 students from IAIN Surakarta were used in
Nugroho's (2020) study of the target needs and learning needs of English
teaching materials for accounting students. The findings indicated that the
students required a variety of materials that were directly related to the
accounting profession, particularly reading materials to increase their vocabulary
in this area. Suprato et al. (2018) interviewed 54 students from the accounting
department to learn more about the English teaching materials that accounting
students need. The findings showed that English resources emphasizing
speaking and writing were highly needed by the students.
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However, Nugroho's (2020) study, which included 147 students, identified
the need for English-language reading and writing materials, particularly for
students who wanted to improve their vocabulary and create presentation papers.
Similar to this, Suprato et al.'s (2018) survey asked 54 participants to provide
their opinions on the English-language resource needs of accounting students.
Since accounting is currently one of the most popular academic fields, it is
imperative to examine the demands and interests of a larger group of accounting
students. The inclusion of more participants could result in more precise and
comprehensive answers to their English material requirements.

While 46 and 54 accounting students participated in the prior studies to
investigate their material demands, additional participants are required to
accurately depict the linguistic materials that accounting students need. Although
there are more participants in the current study (153 accounting students), there
are fewer individuals who contribute more to the teaching of English for certain
reasons. Instead, the current study highlights the difficulties of ESP instruction in
the Indonesian context. This is due to the fact that researching the difficulties
associated with teaching ESP is essential to utilize as a guide for developing
suitable materials and carrying out productive classroom activities. To overcome
this gap, the current study recruited 153 accounting students from Universitas
Pamulang as participants and administered an online questionnaire and focus
group discussion.

METHODOLOGY

The current study used a descriptive-qualitative methodology. This
method was used to disclose the opinions and perceptions of first-year
accounting students at Universitas Pamulang. Contextualizing the data is a
crucial component of this study, much like it is in qualitative research (Savin-
Baden & Howell-Major, 2013). As a result, the information was only understood in
the context of teaching English for particular reasons at Universitas Pamulang,
where it was collected. The correctness of the phenomenon being researched is
more important to this study than generalization.

153 first-year accounting majors at Universitas Pamulang who had
completed the English for Specific Purposes (ESP) course during the academic
year 2022-2023 patrticipated in this study. They were considered to adequately
reflect the research subjects because they made up 70% of the population
overall. Nulty (2008) states that 60% of the population has reached the required
minimum response rates; however, in this study, we have a response rate of
70%. The researcher interviewed three ESP lecturers in a semi-structured
interview to gather supporting data.

Focus Group Discussions (FGD), questionnaires, and semi-structured
interviews were used to gather the study's data. Without any special criteria, the
participants in the FGD were easily chosen. The willingness of the participants to
participate in the study is typically the foundation of convenience sampling, which
is also known as availability sampling (Robinson, 2014). The current study had
two FGD sessions with twelve participants, each engaging six students for
roughly 30 minutes, taking into account each participant's ability to speak and
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express their perception. To gain a thorough understanding of the viewpoints
regarding relevant English materials for accounting students, the researcher
utilized various methods. A focus group discussion (FGD) was conducted and
supplemented with a 15-item Likert-scale questionnaire that involved 153
participants. Additionally, valuable insights were obtained through three semi-
structured interviews with English lecturers currently teaching at the Accounting
Department. In using these data collection tools, the findings were triangulated to
ensure accuracy.

The questionnaire and semi-structured interview were given out after the
FGD in this study's initial phase. The figure below shows the data collection
techniques.

Focus Group

- . Semi-structured
Discussion Questionnaire

Interview

Data collection Data collection Data collection
and data and data and data
analysis analysis analysis

Comparison result of FGD, questionnaire, and
semi-structured interview

Final results of FGD, questionnaire, and semi-
structured interview

Figure 1. Data collection techniques

The study's data were evaluated in several stages. The FGD results were
first transcribed. To understand the major themes, the researcher read the
transcription several times. To determine the classification and the new trends,
the data were coded. The researcher also eliminated redundant and pointless
data at the same time. The classified data were then used as the foundation for
interpretation and forming conclusions. Second, Excel software was used to
calculate the survey findings in percentage form. The percentage was intended to
show how participants generally felt about the demand for English-language
resources as a result of FGD sessions. Third, transcription and coding were also
done as part of the data analysis process using the semi-structured interview
results. Finally, before coming to a conclusion, the results of the FGD, web-based
questionnaire, and semi-structured interview were compared.
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RESULTS AND DISCUSSIONS

Results

This section outlines the research's conclusions in relation to the two
research questions on the demands accounting students have for English-
language instruction materials and the difficulties they have in meeting those
demands. The findings are also discussed in connection with pertinent literature.
In order to clarify the findings, a few of the participant's statements are translated
and used as quotes.

The English materials needs
The Need for English materials to improve language skills

According to the findings of the FGD, participants believed that improving
all language skills, speaking, writing, reading, and listening was necessary.

Based on participant 1, to acquire proficiency in all four language skills,
namely speaking, writing, reading, and listening, as this proficiency will prove
beneficial in students forthcoming professional endeavors. Furthermore, it is
crucial to ensure that the instructional materials utilized encompass all the
essential competencies while also remaining pertinent to the specific needs and
interests of accounting students. By integrating materials that align with their field
of study, it becomes feasible to sustain their engagement and enthusiasm
towards English language acquisition. In line with this statement, according to
several students in the focus group discussions (FGD), speaking was the first
English skill accounting students should learn, followed by writing, reading, and
listening.

Participant 4 stated that the ability to effectively communicate with
individuals from diverse cultural backgrounds has become the most essential skill
that professionals must acquire in the current era of globalization. Particularly in
reputable companies, where employment opportunities are sought, interviews are
commonly conducted in English. Consequently, it becomes evident that
proficiency in the English language is a prerequisite. Without this proficiency, the
prospects of securing a promising job are significantly diminished. The results of
an online survey by distributing questionnaire to 153 participants showed that 130
respondents, or 85% of the participants, showed that oral English communication
skills were crucial for interacting with co-workers and other individuals in the
workplace. Regarding this subject, the participants felt that knowing English will
be crucial to their success in their future careers.

The Needs of English Materials at Work

In the FGD session, a participant spoke about how crucial English was in
the job seeking. His friends and family helped him learn via his sharing of
experiences that the ability to speak English well will affect an employee's future
job. He also saw that people with strong English skills held many of the good jobs
in his family's business.

Participant 2 stated during her conversations with family members and
acquaintances who worked for major global corporations, she learned some
intriguing information. The majority of the staff members there, including
managers, supervisors, administrators, and workers, frequently communicate in
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English on a regular basis. If somebody interested in working for such respected
companies, she believed English skills need to be improved. Most of the
participants were clear that the English course only significantly provided
materials connected to accounting during the learning process when it came to
the classroom's English resources. Some participants believed that the lecturers’
knowledge of accounting topics and concepts was limited.

Based on participant 3 opinion, their lecturer is excellent at English,
however, she rarely discusses accounting-related topics. The lecturer frequently
instructs the students on general English topics like comprehending grammar and
discussing well-known persons or places. The students do not really understand
about any topics in accounting issues. This was further proven by the results of
an online questionnaire, which showed that only 20 (13%) out of 153 respondents
agreed that their English teachers had only partially provided them with the
information necessary to meet their English-language requirements for the
accounting industry. Most participants also indicated that language skills material
should be accounting-related, such as reading accounting questions, making
invitations, making phone calls, attending job interviews, writing financial reports,
and listening to conversations at work.

The Needs of English Materials for the Daily Environment

Participants reported that the use of English is necessary for both
professional and everyday purposes in everyday interactions both inside and
outside the workplace. To communicate with co-workers, staff, teams, managers,
and even their employer, they need to speak English.

When working in an informal atmosphere, participant 6 stated that English
is required. For instance, they should perform very well in English when working
outside the office and need to accompany the manager or supervisor in technical
and non-technical skills. This opinion was strengthened by survey data, which
showed that 121 out of 153 participants (79%) considered English to be essential
for effective informal communication.

The Needs of English materials for Vocabulary

English resources that helped the participants improve their vocabulary
acquisition, particularly terms and words in the accounting profession, were
needed. The participants in the FGD sessions remarked that vocabulary
constituted the core of language learning. Without vocabulary knowledge,
students cannot express their thoughts verbally or in writing and receive
information through reading and listening.

Participant 5 claimed that vocabulary is a further crucial skill that students
should develop. They occasionally find it difficult to retain terminology since it is
so dull. We need English materials that force us to learn vocabulary through
engaging learning exercises. This opinion was supported by survey results,
where 145 out of 153 respondents (95%) said learning vocabulary was the most
important factor in mastering the four language skills. Additionally, the English
teacher highlighted this statement as well. Results of semi-structured interviews
with lecturers showed that students required resources to help them improve their
vocabulary memorization since they were having trouble learning new words.
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Lecturer 1 reported she is worried that the students are still having trouble
building their vocabulary. Their command of the language, particularly in
speaking and writing, is impacted. Actually, the lecturer has given the students
several assignments in class to help them with their vocabulary. She admitted
that occasionally she uses vocabulary that has barely relevance with accounting.
Therefore, the lecturer considered there is an urgent need for teaching materials
that help students increase their vocabulary so that they can be used in the
teaching learning process.

The Difficulties of Teaching ESP
The teaching materials

The majority of participants, based on the data of the FGD sessions,
noted that the English course differed barely from regular English courses. They
claimed that the classroom lessons did not adequately address their English
language requirements for the accounting industry.

Participant 7 said that she completely lacks of the language and
terminologies linked to accounting necessary to comprehend the content about
accounting. She occasionally needs to use my dictionary to determine the
definition of a word. She believes that the English course, which is only offered
during the first semester, should offer information and resources that are directly
connected to the topic of accounting. A FGD participant also stated that she had
taken up general English skills while taking the English lesson. The teacher's
materials did not emphasize accounting.

Based on the participant 8 opinion, the first semester of taking an English
class, she was learning basic English rather than English for accounting. To
address the students’ needs for English in the accounting and financial
professions, she believed they need English materials that are specifically
created for this purpose. In line with this idea, participant 9 stated that the
contents for English class should be directly tied to accounting. Reading texts
about the nature of accounting, accounting careers, audits, financial
management, entrepreneurs, etc. is one example. Additionally, several
participants offered comments to summarize what their peers had stated
regarding the best strategy for teaching English and the appropriate teaching
resources for accounting students.

English lecture duration

The participants' opinions on the length of the English course varied
during the FGD. One participant clarified, obviously, that the length of time would
not be an issue if the materials fit the students' needs for language proficiency.

The quality of the course contents, in participant 10 opinion, more than
the length of the course, determines whether an English class is successful. The
course materials must be pertinent to the requirements and specified area of the
study, accounting. Even though there is only one semester, if the learning
materials are good, it will be very effective and efficient. The majority of
participants countered that the length of English class was less than it ought to
be. It was insufficient to learn English in a semester with only two credits. They
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claimed it was because learning English required numerous practices and habits.
The more the students practice, the better they become at what they are learning.

Participant 11 thought that practicing a language frequently is necessary.
The more the students use a language, in this case, English, the better they get
at it. He believed that it is necessary to extend the length of the English class
because of this. Two credits in one semester would not be sufficient. More time is
required. The effectiveness of the course was impacted by how long English was
taught. This argument was substantiated by survey data showing that 107 (70%)
out of 153 respondents believed that the time allotted for teaching English to
accounting students needed to be increased. However, they were unsure of the
appropriate length of time for English teaching.

Additionally, the English lecturers who worked in the accounting
department claimed that longer periods of time were necessary to guarantee the
effectiveness of English teaching and learning. Two English lecturers reported:
Lecturer 2 stated he concurred that one semester course is insufficient for
teaching English to accounting students. Providing the learners with the materials
that comprise the four skills is very challenging. Therefore, the time needs to be
extended in order to cover all the skills. In accordance with this point, lecturer 3
appointed that teaching ESP is not as simple as teaching general English. The
lecturers need to compile several sources related to accounting then teach the
students after they have understood general English. Therefore, one semester
with two credits, is considered not ideal time.

Discussion

These results suggest that in order to promote their academic
performance and professional development, accounting students at Universitas
Pamulang require representative English materials that reflect their subject of
study. Additionally, they must overcome several difficulties associated with
teaching English for accounting together with English lecturers. The outcomes of
this study and those of Nugroho (2020) and Suprato et al. (2018) are similar in
terms of teaching English for accounting. However, the current analysis exposes
some information that was missed by other studies.

Nugroho (2020) focused on the requirements of accounting students at
IAIN Surakarta, Indonesia, in his work. He used a target needs and learning
needs questionnaire to collect data from 46 accounting department students. The
study found that students had a significant desire for customized English learning
materials that were directly relevant to their course of study. The research also
showed that, in order to increase students' vocabulary in accounting, English
abilities should be linked with accounting knowledge, particularly reading.

Similar to this, Suprato et al. (2018) reviewed the English-language
course materials and syllabus for Bina Nusantara University's accounting
department. 54 university graduates from accounting departments and public
accounting businesses in Jakarta were interviewed to get the data. The findings
indicated that in order for the accounting students' English proficiency to
advance, they required specialized materials. The study found that accounting
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students needed oral communication training; however, Nugroho's (2020) result
indicated that reading ability was the priority.

In addition to all of these earlier findings, the current analysis revealed
notable distinctions. First, there was fresh information regarding the English
materials that accounting students need that had not been revealed by other
studies, namely the necessity for English in a contextualized working setting in
the accounting industry. According to the findings of the focus group discussion,
guestionnaire, and semi-structured interview, accounting students needed
representative English materials that especially covered accounting and finance
to give them the necessary professional language skills. The participants noted
that many accountants frequently used English in regular interactions, especially
in respectable and global businesses. Additionally, effective English acquisition
may help them advance their careers in the workplace. To provide students with
strong language skills for their professional careers, English resources
concerning the working environment in the accounting area should be provided.

The difficulties of teaching English for specific purposes are the second
difference. The outcome of the data analysis shows that both the duration of the
English course and the teaching resources should be assessed. Students and
teachers who participated are aware that more representative English materials
need to be created. The length of the English course should also be increased.
The main goal of providing the ESP program for accounting students was to
prepare them for the era of globalization. Rahman (2015) stated that ESP is a
program for improving students' English skills depending on the requirements of
their major. The ESP program's objective, however, was different from what the
current investigation had discovered. This result is similar to Poedjiastutie (2017),
one of the difficulties in teaching ESP in Indonesia is the absence of
representational materials that fulfil the needs of the students in terms of English.

The brief nature of the course presents another difficulty for Indonesian
ESP lecturers. The outcome of the data analysis suggests that the ESP
program's duration should be increased. Participants in this study, including both
students and lecturers, acknowledged that learning English for accounting in one
semester with two credits was insufficient. This may be due to the fact that the
majority of ESP programs at Indonesian institutions typically only accept first-year
students. This finding completes what Andi & Arafah (2017) found about certain
aspects influencing the effectiveness of ESP teaching and learning, including
teachers' capacity, learning materials, curriculum, and students' English
proficiency. The findings of this study are comparable to those of Syakur et al.
(2020) and Marwan (2017).

In terms of all of these factors, the findings of the current study have
relevance to the field of teaching English in Indonesia for particular reasons. First,
this study provides ESP lecturers, especially those who teach English for
accounting, with the language skills that students require, enabling them to create
materials that are appropriate. The study's results could also be utilized to build
the curriculum and syllabus for an English course for accounting students. As a
result, the students will acquire English content that suits their interests and
needs. Last but not least, it is strongly advised that the study's findings be used
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as a starting point to create a useful book or module that would help accounting
students improve their language skills. As a result, ESP can be seen as a
preparation course for students to improve their English proficiency in order to
succeed academically and in their future professional careers.

CONCLUSION

Based on the research and analysis, it indicates that accounting students
at Universitas Pamulang require representative English resources immediately in
order to achieve their language competency requirements for academic and
professional careers. They require English-language resources specifically for the
workplace, for professional functions, for social settings, and for vocabulary
building. In addition, the current study highlights two difficulties in teaching ESP:
the course's brief duration and the teaching strategy and materials used. The
results of this study offer a useful contribution to the field of teaching English for
specific purposes by more precisely defining the English-language requirements
of accounting students. As a result, using the results of this study, relevant
English materials for accounting students should be created. It must be
highlighted, nonetheless, that the contextualization of this study was insufficient
to adequately capture the language proficiency requirements of accounting
students as a whole. As a result, the author recommends conducting an
enormous study on related issues by enlisting more participants from other
universities. Finally, and most crucially, measures should be made to consistently
raise the standard of ESP instruction in order to guarantee that students will
succeed in acquiring languages in both their academic and future professional
endeavors.
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